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Thematic unit/ 
Development task

General thematic units, themes of the subject in the 
subject area.

The general thematic units appear as development tasks 
in the activity-based subjects.

Time frame 

Suggested lesson 
number

Prior knowledge List of key knowledge, skills and abilities needed to acquire the content of the 
subject thematic unit that is to teach and learn it successfully.

Subject development 
tasks

List of development tasks determined by the two-year cycle subject goals and 
objectives, relevant in the learning and teaching process.

Requirements (knowledge and skills) Linking points

The content of thematic units and/or development tasks 
according to the subject specification

List of subjects with 
detailed knowledge elements

Key concepts, Concepts Key concepts and conceptual thinking in the thematic unit

Compulsory subjects 
in basic number of 

lessons

Elective number of 
lessons 10%

Compulsory subjects,
some of them in 

higher number of lessons

Compulsory subjects

Elective or 
self-developed 

subjects

The Model of Content Regulation in Hungary
Evolvement of the present three-level content regulation

1995 The first National Core Curriculum (NCC)  ➜  local curricula of schools

2000 The first framework curricula (based on NCC) were to be compulsory  ➜  local 
curricula of schools – this way the three-level regulation was created

2002-2010 optional framework curricula with accreditation (app. 70)

2012 The new National Core Curriculum (NCC), 2013 new compulsory 
framework curricula 

The preparation phase of curricula 2013
During the 2011/12 academic year, a research based on 200 school representative 
samples was carried out to prepare the new framework curricula. The research examined 
the institutional implementation practice of the former framework curricula and aimed 
to explore which types of curricula had proved to work in practice; what changes had 
taken places during the school adaptation what reasons had been for modifications.

Research methods 

1. document analysis – the detailed analysis of school documents 

2. survey covering all the participating institutions

Sample
200 institutions of the public educational sphere constituting a representative 
sample of the Hungarian system of education 

3. Interviews
in-depth interviews with principals of 25 of the institutions in the sample, processing 
the interviews – the points for selection will best be defined based on the results of 
the document analysis and the survey

4. Focus group interviews
3 focus group interviews with teachers – primary and secondary school teachers who 
took an active part in the development of local curricula; teachers who did not take 
part in the development of local curricula 
- but are affected by the new curricula in their daily practice

Some results of the research and their use
The kept and modified elements of the frameworks selected by schools
(The participants of the researches: dr. Bártfai Edit, Göncöl Enikő, Kovácsné Botzheim Ildikó, Morvay Zsuzsan-
na, Perlai Zoltán, Südi Ilona)

50% of the schools have modified the selected curriculum to a certain degree.

The most common amendment is to adapt the timeframes to local needs.

Certain elements of competency-based programme packages have been involved in 
teaching - new learning methods have appeared (the focus group interviews have not 
verified that).

Decrease of the study material.

Some themes have been integrated into certain traditional subjects.

Content enrichment at 10-15% of the institutions.

The structure of the new curricula was developed on the base of the research 
results among others the institutional expectations for the frame curricula were 
taken into consideration.

THE STRUCTURE OF EACH FRAME CURRICULUM 
BY SCHOOL TYPE AND EDUCATIONAL STAGE

Introduction

Goals and tasks
Development fields – Educational objectives
Key competencies
Competency development
Equality and difference
Subjects and lesson numbers

Subject curricula ➠ 

➠THE STRUCTURE OF SUBJECT CURRICULA
• Introduction – Goals and tasks for the full phase, for the two-year cycles and for further splitting

• Thematic units ➠ 
• Expected results of development by the end of two-year cycles.

➠THE STRUCTURE OF THE THEMATIC UNITS 
IN SUBJECT CURRICULA

Options for the weekly number of lessons 
according to the curricula

The combination 
of the two models

Continuation of the research
The second project is in its preparation phase. It aims to repeat the relevant elements of 
the previous project that is to study the implementation practice of the new framework 
curricula. We intend to explore how and to what extent the new framework curricula were 
built into the local curricula of the schools. Our central concern is to examine if the structure 
of the new curricula, developed on the basis of previous project results, proves efficient. 
As the two research projects were / are carried out in different regulational environments, 
the areas involved have been modified, and furthermore the use of the results will differ 
significantly.


